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Abstract 
This study is a qualitative case study of a geography field trip of undergraduate geography students at Suleyman Demirel 
University. It conceives fieldwork as an experiential activity in which an understanding of the experiences of lecturers and 
students in their contexts is important. The aim was to enlighten the application of field trip method of undergraduate geography 
students and their lecturers. For this purpose, ‘semi-constructed interview form’ was used. The results of the study were 
analyzed by using content analyses procedure. Implications of these findings are discussed and evaluated in terms of geography 
education. 
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1. Introduction 
Geography without fieldwork is like science without experiments. The ‘field’ is the geography laboratory where 
young people experience at first hand landscapes, places, people and issues and where they can learn and practice 
geographical skills in a real environment [1]. Field educationalists tell that fieldwork is generally useful and they 
analyze various hidden and explicit educational goals. Fieldtrips present opportunities of linking primary teachers 
with acquisition of practical skills and contribute to developing positive attitude towards environment and 
emergence of affective goals like individual and social development [2, 3]. Kent, Gilbertson and Hunt [4] 
categorize the goals of fieldtrip into 3 categories within higher education: subject-specific, transferable/enterprise 
skills and socialization and personal development. The second category’s focus is on the integration of skills with 
fieldwork such as; skills of group work leadership, communication and presentation. The ‘hidden agenda’ of 
fieldwork includes objectives such as enhancement of staff-student relations, stimulation and enhancement of 
enthusiasm for study and development of a respect for the environment. In the studies done recently, it has been 
claimed that although there is an emphasis to affective and psychomotor use of fieldtrips, teachers stress only on the 
cognitive and technical aspects in most of the studies in the literature [3]. These studies do not sufficiently take into 
consideration emotions effective on students’ learning and their willingness to take part in the fieldtrips [5, 6].  
2. Understanding Learners’ Experiences 
Main researches on fieldtrips focus on measuring students’ performance in the light of effectiveness of teaching 
and teachers perspectives [7]. In many studies learning products have been examined but studies of teaching-
learning process, especially emotions of teachers and students towards their own experiences have been generally 
ignored in many studies. Most of the fieldtrips have become limited to out of class practices due to lack of enough 
preparation before the trip and without assessment of trips in the end [3, 6]. These studies have shown that planned-
goals aimed by educationalists do not generally correspond to practices. 
Theorists and educationalists claim that learning by experience cannot be limited with learners’ cognitive 
learning features. However, the attitudes and behaviors have an effect on constructing their experiences [8]. Kolb’s 
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experiential learning theory affirms the importance of experiential activities such as fieldwork and laboratory 
sessions; however it does not priorities those forms of learning [9]. There have been some studies supporting this 
experience. Fink [10] stressed the importance of individual interpretation in the geography classes at the university 
level and defined learning as a process of experience constructed by individuals on understanding of life. Harvey 
[11] defined and analyzed learning process as the view of points of students during and after the fieldwork. Lai [5] 
analyzed the data qualitatively to explain the whole meaning of fieldtrip both for lecturers and students. Researches 
mentioned above present us alternative methods about how to understand the facts behind a  ‘fieldtrip’. Many 
educationalists of Geography have stressed study of students perceptions of experiences on teaching geography. For 
example, Job [12] stressed the need for taking the features of cognitive and affective learning together in the 
education of environment. In the matter of fieldwork Smith [13] defined the goal ‘extra-class activities’ from a 
larger perspective. He said that the importance of how knowledge is acquired is as important as what has been 
acquired’’ and made a definition in which he stressed the learning process by the definition ‘involvement to 
experience directly is a style of learning’. Gerber [14] urges researchers to use qualitative methodologies to 
interpret the nature of the relationship between the learner and phenomena in geographical and environmental 
education. 
The purpose of this study is to examine the students’ and lecturers’ experiences before, during and after two 
geographic field trips, and what meanings students and lecturers have derived from such experience. 
3. Methods 
This paper reports a qualitative case study of the field experiences of sophomore (28 students), junior (24 
students), and senior (16 students) of Geography Department in Science and Art Faculty at Süleyman Demirel 
University (Isparta) in Turkey. In Stake’s terminology [15], it is an instrumental case study. The case study adopts a 
multi-method approach in data collection: through interviews, participant observation and documentary evidence. 
Yin [16] postulated the three over-riding principles important to data collection in case studies: the use of (1) 
multiple sources of evidence converging on the same set of facts or findings; (2) a case study database containing a 
formal assembly of evidence distinct from the final case study report; and (3) a chain of evidence which makes 
explicit links between the questions asked, the data collected, and the conclusions drawn. Gerber [17] also argued 
that a strength of multi-method approaches is the richness of the results of the investigation. However, richness 
does not refer to the acquisition of a large quantity of data. Rather, it refers to acquisition of data about people who 
describe their experiences in great detail. 
Two geography professors and two groups of students were interviewed separately before and after the field trip. 
Each interview lasted approximately one hour. The researchers also took part in the field trip as a participant 
observer and took field notes and photographs [3]. The worksheets used during the trip and the post-trip students’ 
projects were also studied. The interviews were recorded and transcribed verbatim from Turkish to English. In the 
initial data analysis, the manuscripts were read and re-read to produce descriptive analysis and analytical categories. 
The search for patterns and the themes was achieved by exploring and linking the codes or categories to one 
another, which allowed the reassembly or recontexualisation of data segments. The themes and concepts were 
weaved into interpretations or explanations to prepare the final report [18, 19].  
4. Research Context 
Students, comprising our study group, study at Suleyman Demirel University, which is located in the Lake 
District, South of Turkey. Students graduating from department of Geography can be either teachers of geography 
or candidate of scientist. Every year trips are made to Egirdir-Kovada Gutter, Lake Gölcük Kaldere, and Yukarı 
Gökdere, Çöl-çamur and Sandıklı Plains. Except for South part of Sandıklı plain extending between 1020-1100 it is 
surrounded by high mountains. The Kumalar mountain has andesite, trachyte, in the composition of 
trachyteandesite lava, agglomerate, volcanic breccia and tuff. At the bottom of the plain precipated pliocene, in the 
lake limestone, sandstone, conglomerate. Kusura situated in Sandıklı is settlement of cairn (tumulus), from Bronze 
age. In the plains of Çölovası and Çamurovası debris basin is filled by alluvial plains. Epigene channels occurr in 
the blocks including filed of corrosion [20]. 
E÷irdir-Kovada Gutter situated towards Antalya is in the feature of tectonic-rooted polje or a corridor. This 
Neojen gutter has taken its latest shape by karstic events. Quercus vulcanica an endemic species appears in the 
village of Yukarı Gökdere [21]. Cultural and economic features of rural settlements in the area are interesting. 
The field trip were carried out in early November 2009, and involved two geography professors and 68 students 
from three classes in geography department. One of the professors (Mr. A) was a physical geography expert and the 
other one (Mr. T) was from human and cultural geography. All students had participated in two whole day field 
trips, in which the main activities were the observation and recording of rural landuse and geomorphological 
characteristics at various stops along pre-planned routes. 
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5. Description of Fieldwork Events 
5.1. Pre-Trip 
The lecturers gave a briefing to their students a week before the field trip. Guidance notes, maps and worksheets 
were given to the students in advance and students were asked to form groups of three, and prepare a field trip 
Project report. The instructions in the guidance notes consisted of two parts, under the headings of ‘physical 
geography’ and ‘human geography’. Within physical geography, the students were asked to identify and describe 
the rock types or physical features at six stops on a pre-planned route. In ‘human geography’, each group had to 
select two topics out of four suggested and ‘conduct a comprehensive survey’ of the area. 
5.2. The Field Trip 
Following the guidance notes, the field trip itself consisted of two different learning experiences – in the 
morning, there was a guided trip with predominantly lecturer explanation, and in the afternoon, a field inquiry in 
groups with minimal lecturer intervention [3]. During morning hours, the lecturers only had time to lead the 
students to four stops along the route. At each stop, two lecturers pointed to the features and gave explanations. A 
number of students grouped around each lecturer. Some students took notes, filled in the worksheet, took 
photographs and asked questions. When teachers moved, the group of students followed them closely. However, 
there were obviously quite a number of students who could not get close to their lecturers. In general, most of the 
students appeared to be ‘on-task’. After lunch, the lecturers let the students work on their own for about one hour. 
There was no supervision. The students worked in groups to collect data on their two chosen topics related to the 
cultural and agricultural development of the villages. They walked up and down the streets, made recordings and 
took photographs, and interviewed local people. Physical geography group arranged a full-day field trip to Gutter 
Egirdir-Kovada. During the field trip, Mr. A made some statements; students asked some questions and made 
exploration around. 
5.3. Post Trip 
After returning to school, the groups continued working on their field trip projects. The lecturers, however, did 
not conduct any debriefing or discussion. Their main concern was to remind the students of the deadlines for the 
submission of the reports. 
6. Findings 
6.1. Lecturers’ intentions before the field trip 
Students studying in the geography department participate in field trips to Lake Gölcük Kaldere, Gutter E÷irdir-
Kovada, Plain Çöl-çamur and Sandıklı with their lecturers. They share the vision of fieldwork which is one of the 
most distinguishing characteristics of geography. Lecturers are of the opinion that fieldworks contribute to 
textbooks used in the classes. They stated that the classes held in the classrooms took place theoretically and it is a 
must to organize well-structured fieldtrips for practical training. They expressed that field trips are essential part of 
science of geography. By stressing the importance of seeing authentic objects on their own places, they told that 
diagrams and specimens could sometimes be different in books from natural environment. Mr. A, a physical 
geography lecturer clarified that fieldwork should be carried out parallel to the schedule and stressed the importance 
of choice of sightseeing, security measures, food and beverage and arrival. Lecturer said that they had a positive 
feedback from students participating in the previous field trips. Besides, those who had less interest in Geography 
classes at school showed an increased interest and motivation towards geography. 
6.2. Student intent before the field trip 
When compared with lecturers views, students expectations differ from those of lecturers from fieldtrips and it 
was noticed that several factors plyed role in this. Students explained their expectations according to their previous 
trips and experiences. Some students have developed negative attitudes towards fieldtrips because they could not 
establish a good relationship in theory classes, got bored while interviewing the local people and felt uncomfortable 
owing to the same students who were always around the lecturers. Some students think that fieldtrips are tiring. 
However, most of the students think that fieldtrips are a useful practice. These students claim that the classes at 
school make them bored and lead them to memorization without fieldtrips. They pointed the vitality of fieldtrips in 
deep understanding of the subject and grasping the geographic features of places they visited. 
To the question ‘’How many times do you take part in a fiedltrip? The answer was; 40 students said three times, 
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14 said four times, 8 said five times, 4 said two times and 2 said one time.  
To the question ’’Do you think the fieldtrips organized by lecturers are sufficient?’’ 66 percent of them said YES 
and 24 percent said NO. 
To the question’’ Where would you like to take classes?’’ 34 percent of the students said in a field, 32 percent 
said in classes and labs and applied classes in the fields, 2 percent said only in the class. 
S61: Classes held in the class should be practiced in the field. The theory given in the classes should be practiced 
the day after the class. But this is not possible in our department. It is our luck if we could go to fieldtrips twice a 
year. What’s more, students meet their own expenses. No allocation is given to the department although it must be 
given. Students have to pay for the trip. Or else, they can’t take part in the fieldtrip. 
6.3. What is fieldwork? 
In terms of majority of students, the fieldwork was defined as “knowledge” learned in the class atmosphere 
improved by the way of observation and application in the field. Some of the students told that field work is solving 
“the nature’s code”, namely to understand landscape, plants, minerals in terms of correlation reason-result 
relationship. 
S67: For geography education, the fieldwork is to convert what we learn theoretically into practice; because the 
laboratory of a geographer is the field. 
S54: It helps us to take lessons in different situations, be a good lecturer in the future, to have good relationship 
with people and to learn about the environment. 
S51: The field work enables us to interpret what we learn in the class more elaborately, to attain better and life 
long knowledge about the subject. Moreover, it makes us to have good time together with friends. 
S3: It is very important for me to see in the field what I learned in the class. Also, my view about nature changed 
for me, the river is not only a mass of flowing water, it has become a matter of reason-results for which I need to 
find connections and make evaluations. 
6.4. Fieldwork compared with classroom learning 
The responses of the students to the question “What is the biggest difference between fieldwork and classroom 
learning?” are given below:  
S6: It is observing the physical and human geography knowledge in the natural environment and learning not in 
theory but in practice.  
S21: We are contended with the instructions of the instructors in classroom learning. For instance when 
instructors teach about volcanic rock, we learn its formations. However, when we are in the field we are not able to 
recognize it.  
S65: The knowledge which is learned in classroom is forgotten soon. For instance, I cannot envisage antecedent 
valley when it is thought in classroom, but I don’t forget it throughout my life if it is taught in the field.  
S49: Theoretical knowledge presented in classroom is not permanent for me. When this knowledge is learned in 
the field with the guidance of the instructor, it becomes more permanent.  
The responses of the students to the question ‘Do you prefer asking the instructor or observing it yourself in the 
field when you are seeking for an answer about geography?’ are as under:   
S1: I prefer searching for it myself. When I cannot come up with a solution in the end of my research, I will 
consult my instructor because the knowledge which I figured out after my research is more lasting.  
S14: At first, I would ask my instructor, then I would do fieldwork in the direction of his or her guidance. In this 
way I would learn the method of observing.  
S40: I would prefer asking to my instructor because he or she is more scholarly and experienced than us. Also it 
is impossible to put forward an idea without seeing those geographical formations ourselves.   
S58: Firstly, I search on the internet,then I ask from the instructor.  
S67: I would prefer asking the instructor, because neither the field nor I is sufficient enough to find an answer 
for my question. In other words I may not find the answer of my question in the field.  
6.5. Students’ experiences of the field trip 
The learning experiences of the students in the field trip with the guidance of the instructors are diverse and rich. 
As in the previous field trips there are students who have got disappointed in terms of reaching their targets. Some 
students have stated that they could not do their assignment sufficiently because of insufficient time and crowded 
group. However, most of the students are content with the geography lesson which has been carried out in the field. 
6.6. Relating theory and reality 
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Students thought fieldwork and the opportunity to see real objects in context, have helped to deepen their 
understanding of what they had previously learned in class [3].  
The responses of the Geography students to the question ‘How do you make connection among the course, 
course book, illustrations and the real formations in the field?’ are given below: 
S10: I can recognize some formations in the field, but I am able to notice the formations like fault plane and 
ripple mark only when Mr. A. shows.  
S12: When I have a look at the illustrations and the course books, these formations were just images on my 
mind. However, after seeing them in the field trip they all became real formations.  
S26: We see very simple formations in the book. I understood that they are very different when I saw their real 
shapes. For instance, I could not make a connection between monoclonal structure which I have seen in the book 
and the real image in the field.  
S9: The illustrations in the book demonstrate the perfect shapes, but the formations which we look for in the 
field have been interlaced and misshaped. For instance, I could not notice antecedent gorge unless Mr. A. showed.  
S32: In the field, I tried to look for the formations which I learnt in the classroom. In this way I try to gather 
information about the field. When I look at a shape in the field, I try to remember which shape it is, I have learned 
in the classroom. It is similar to try to understand whether a field is faulted or volcanic.  
6.7. Seeing things in new perspective 
Field trip provides an opportunity to develope some ideas about the field which is visited in particular 
information about the field, cultural and economic situation of the local people, geographical formations, and so on. 
What do you think about your experiences in the field which you visited? 
S7: My experiences have shown that geography can be learned better in the field and it is a very  enjoyable 
course.  
S13: It is easier to understand the topics because I have a chance to apply my field knowledge. I have started to 
use that knowledge in my daily life and many formations around me have become meaningful now.  
S45: I am more confident now. In the past a field trip was an impossible idea for me, but after first experience 
my worries are gone. After my field experience I look at the surroundings with the eye of a geographer not like an 
ordinary citizen.  
S10: It is very exciting and funny. For instance, seeing Düden and discovering Asılı Valley or looking lowland is 
peaceful.  
S19: It was an ordinary village life for me, but it was surprising that some people didn’t know how to read and 
write. It was sad to see the attitude of men towards women.  
What are the differences between your observations in the field as a geography student and your observations 
before becoming a geography student?  
Some students have stated that they have not noticed some formations in the field and after starting to study 
geography they became more interested in formations and objects. They have also expressed that they used to 
notice only natural beauties, but now they consider about occurrence of the facts which forms those beauties and 
about their probable forms in the future.    
S68: To be honest, I would like it to be very different. Yet unfortunately it depends on the learning level and the 
frequency of the field trips. Our field trips about human geography were good, but the field trip on physical 
geography was an unfortunate experience. I wish it had been better and I had self confidence on examining the trip 
in a detailed way on my own.  
S66: There are many differences. In the past I was not interested in mountains, rocks and trees, but now when I 
see a mountain I consider about the geological time during which it was formed, whether it is a fracture, fold or 
volcanic mountain and about rock types that form it and the minerals inside it. 
S38: There are many differences. In the past I was not able to recognize the horizontal frame slickenside and 
fault fractures. Now I can recognize polhe, doline, ponor, terrace and other formations. 
S20: The biggest difference is that now that whatever I see is meaningful for me. Also I have seen those 
formations before, but I have not been interested in what they are. Field trip experience gave me critical eye for 
geography. Now it is fun for me to look around and see what is going on even in my shortest trips. 
6.8. Seeing the relevance of geography 
After the field trip the students interest in geography rose substantially. On the other hand interest of some 
students has not changed.  Some stated that field trips can become more helpful when human geography and 
physical geography instructors join. Some of them complained about the shortage of time for the trip.  
Some responses of the students to the question ‘How has this field trip affected your interest in geography?’ 
were: 
S18: It affected me deeply. I have seen the relations between people and geographical location. I could see the 
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impacts of geography on people. For instance, Kusura village is not very prosperous and almost all villagers deal 
with agriculture and animal breeding. People in the village are very prejudiced. I witnessed the difficulties being a 
geographer in such a case.  
S40: Field trips increased my interest in geography highly because field trips are the most important part of 
geography and it has made me feel that geography is a very delightful discipline in the field.  
S45: Yes, it has affected me deeply. I have chosen my department voluntarily. The field trip provided a big 
advantage and it was an awesome experience for me. After this experience I have become decisive about becoming 
a successful geographer.  
S52: It affected me because I was not used to study geography. However, after attending my department and 
joining field trips, studying in this field has become fun for me. When observing some formations and decode the 
language of the field, walking confidently in that field is a very satisfying experience.  
6.9. Engagement with the environment 
During the interviews with the students after the field trip, it was observed that their feelings have changed, and 
they have been enthusiastic about discovering new things and apply their theoretical knowledge in practice. Some 
students expressed their happiness about observing the formations which they had seen on the illustrations in the 
course books.  
Some of the responses of the students to the question ‘What were your feelings during the field trip?’ are stated 
below: 
S13: Because it was the first time to have an interview with someone, I was worried.   I was worried about the 
reactions of the local people towards our interview offer.  Yet they welcomed us in a friendly way and they invited 
us to their houses.   
S49: In the beginning, I was worried that I would be unsuccessful in the field trip. However, soon after I got 
relieved and saw that I can learn much better.  
S51: Although the route during the trip is usually too long by bus and it causes headaches, but when we stop in 
the field I breathe once, and it is worth everything. I feel relaxed when I am in the field especially more relaxed 
than being in the classroom.  
S54: In the beginning; due to lack of knowledge; it was just like having a picnic, but now it is more scientific 
and exciting.  
Some students have been affected very deeply by the local people’s positive attitude during the interviews about 
human geography. What is more when some students see fault line and fault mirror and so on they expressed that 
they have been impressed very much by the effects of earthquake.  
Some of the responses of the students to the question ‘How do you feel during the field trip?’ were: 
S14. Getting in touch with the people who are not familiar and learning about their life styles has really affected 
me.  
S32: I have become more conscious about geography because I realized that in the field I can apply what I have 
learned before. This makes me feel very proud.  
S47: What affected me most was to see an endemic 600 year-old Quercus vulcanica plant. Seeing the  things 
which I have never heard about before and discovering them is really impressing.  
S58: Natural beauties which can be observed in the field trip have always affected me. Moreover our instructors 
are well informed about the field we visited and they conveyed their information to us very effectively which added 
to my enthusiasm. 
6.10. Social experiences 
The results of the responses of students to the question ‘Are there any differences in communication with your 
instructor in classroom and in the fieldwork?’ are stated below: 
Some students expressed that student-teacher interaction in the classroom is more formal, but the communication 
was more informal in the field just like a friend. Other students stated that they are not very active in the classroom, 
but they have experienced a friendlier and active atmosphere on the field trip. They emphasized that student-student 
and student-teacher interaction has increased.  
S23: Of course, we have had a chance to ask more detailed questions which we could not ask in the classroom 
which is more a formal atmosphere.  
S15: Our instructor is more formal. However, in the field work he or she has behaved like a friendly guide who 
assists us.   
S43: Of course, I have felt that I could not behave so intimately in the classroom, and I was closer to my 
instructor in the field. The responsibilities which I have taken in the field also played a role in this.      
S65: We are usually listeners in the classroom, but we have become the ones who question and communicate 
with the instructors with a curiosity.  
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When the responses of the students to the question ‘Are there any differences in communication with your 
classmates in classroom and in the fieldtrip?’ are examined it emerged that students behave in a closer manner and 
have friendlier relations because they have common learning experiences during the field trip. Some students 
expressed that there is no significant difference.  
S19. No, there have not been any differences because most of our friends behave like they are in a picnic not in 
the fieldwork.   
S45: Yes, ther are some differences. We had a fun and made jokes to each other. We have been in the field for 
the same target and it makes us ask and answer questions mutually.  
S52: I had different interactions with my friends. Moreover our instructor has been conveying the topics in a 
more different way. It was very fine because it raised our self-confidence.   
S62: It was a positive experience in terms of group work and relations with friends.  
When the responses of the students to the open-ended question ‘Please give information about your relations 
with the local people during the field trip’ are analyzed it is noticed that on one hand some students express that 
local people have behaved sincerely and friendly, and they have answered the interview questions eagerly; on the 
other hand, other students stated that local people have felt shy and did not answer the questions directly.  
S10: In the beginning I was not very active. Local people have had some prejudgments about us. This situation 
disappointed us to some extent.   
S14: Local people behaved with us in a negative way. They have thought that we were cheating them. They did 
not want to answer our interview questions. Some women stated that their husbands know better the answers to the 
questions which we were asking.  
S64: We have been quite respectful and friendly and they welcomed us in the same way. They have behaved in a 
very hospitable way. 
6.11. Plan for future 
When the responses of the students to the question ‘What other different materials would you like to bring to the 
next field trip?’ are examined, some students mentioned about shoes, clothes, and so on, in compatible with field 
conditions. Other students expressed ideas about the materials like a camera, video-recorder, notebook and pencils.  
S12: It might be anything which can be helpful to us based on the topic of the fieldwork; for instance a pencil, 
paper, comfortable shoes, GPRS, compass, hammer, plastic bag (to keep sample of soil, rock, and so on). 
S40: I would reconsider about taking more food and drink with me and about the weight of my bag.  
S45: I would take a teapot, raincoat, plastic bag, knife, camera, notebook, a good pencil, and food like an apple 
or biscuits, and so on.   
S67: Glass, geology hammer, compass, acid to assist the type of the rocks.  
The responses of the students to the question ‘What would you like to take or have you taken with you during the 
fieldtrip?’ were that most of the students would like to take various samples related to field.   
S16: It depends on the field that we visit. For instance, in physical geography trips: rock, soil, fossil, plant types; 
in human geography trips: photographs of the field and questionnaire data, and so on.  
S20: Some sample of soil or a plant, but I would not prefer to take it because I want others to see the same 
samples on the next trip. 
S50: Particular rocks in different dimensions, some fossils, leaves and photographs.    
The responses to the question ‘What do you feel when you return to school after the fieldwork?’revealed that 
most of the students feel satisfied and some of them feel tired.  
S8: I have felt that in the fieldwork I could comprehend the geography topics which I have read many times but 
could not have understood. 
S12: It was a proud to see that we have learnt and done something, but it made me sad to see that the women in 
the village we went were suppressed.  
S23:  I felt myself more informed and self-confident. It enabled us to see from different perspectives. To observe 
the knowledge we have learnt in the real world has showed us that our field and our interaction with life is also 
important. If we do research work, we can carry out successful researches like in other countries.  
S21: I felt that it would be better to study all lessons in the field, but it was a bit tiring.  
S60: Before going to the field, we had many fixed ideas, but during the observations in the field my ideas have 
changed positively. 
6.12. Teachers’ experiences of the field trip 
The experience for the two lecturers; who had led the field trips to Sandıklı Plain and E÷irdir-Kovada Basin for a 
number of years; was no longer novel. However, during the post-trip interviews, their reflections of the field trip 
were rich and vivid, which were of a much broader dimension than their original intentions before field trip. 
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6.13. 16.13. Student Learning 
The lecturers thought student learning had taken place in a number of areas: 
Relating theory to reality: Instructor’s feelings and objectives before the trip; related to theory and reality; were 
realized. Instructors have been very content about the active participation of the students and their learning with 
fun.  
What do you think your students have learnt from this field trip? 
Mr. A: Geography Department students should learn the theoretical knowledge and go to the field to make a 
connection between theory and field. In this context, fieldwork is a must for geography.  
Mr. T: In my opinion, the theory is a pathway for application and cannot be permanent during the classroom 
learning, but in the field this information is completely practiced. The verbal information should be supported with 
the visual information and learnt from the field application.  
What is your opinion about the questions your students have asked and answers given to them?  
Mr. A: Students who have taken the lessons from the experts systematically are trying to ask logical questions 
which are appropriate and about the subjects that will help them to know the field.  
Mr. T: 50 percent of the class has showed interest in the theory in classroom. Its percentage goes up to about 80 
or 85 percent in the field. The students who do not question many things and do not make any comments in the 
classroom, have questioned and commented more and given more accurate answers to the questions in the field. 
What do you think about the student-teacher interaction during the fieldwork?  
Mr. A: Although fieldwork is undertaken in a different environment as compared to the classroom, it is a field 
for an expert instructor; on the other hand it is a learning environment for a geographer. In this context, fieldworks 
are very effective and beneficial.  
Mr. T: I see that the number of students who defend the idea that fieldwork especially for the geography science 
should be considered and comprehended is increasing day by day.  
Could you compare teaching in classroom and teaching in the fieldwork? 
Mr. A: Fieldwork is one of the necessary activities in Geography, but learning it only by fieldwork is not 
possible. Theory should be provided in the classroom and this information should be shifted as an application in the 
field.  
Mr. T: Theory is not always applicable in practice, but this information can be observed in the field. This is 
significant in the fieldwork. For this reason I think that fieldwork is a necessary application for Geography science.  
What were the positive and negative feedbacks from your students during the fieldwork?  
Mr. A: Generally we have not received any negative feedback. However, in this context the biggest observed 
difficulty is to find a vehicle for transportation and material issues.  
Mr. T: I know that field work application or applicative geography has certainly positive impact on students 
while studying Geography science which begins with descriptions. At least, students become conscious about the 
field which is visited and compared, evaluated and questioned with his or her living environment. As a result he or 
she can synthesize all this information. 
7. Discussion 
This study showed that the value of a research approach in conceiving fieldwork as an experiential activity is 
important in understanding the experiences of the teachers and students. Analysis of students learning from the 
interview material is based on an experiential perspective. It is based on what the learners describe as significant or 
meaningful learning for themselves, and not on what their lecturers intended to do [3]. Results also showed that, the 
phenomenon of fieldwork as a form of experiential learning helps our understanding of which is a holistic process 
involving a human side of learning [3, 8, 23]. 
McPartland and Harvey [24]’s study has revealed that geography educators have different points of view about 
the aim of fieldwork for a researcher and student. The targets are accomplished related to the instructors in the best 
way. Instructors are highly satisfied from an increase in the motivation of the students in Geography lessons. Field 
trip is evaluated as a supporter component of the instructors. Seeing the natural forms of the information and 
formations in the environment outside the books produces a deep impact both affectively and cognitively on the 
students.  
The findings of this research show a similarity in the findings between students and teachers field trips [3]. It is 
significant that the expectations of the students from the field trip differ from each other. Although few students 
found the field trip boring, tiring or insufficient, most of the students found it beneficial and enjoyable. Students 
have demanded incensements for the field trips. In the interviews made with the students and the instructors about 
the field trip, they have exceeded the expectations which they have had before the trip. The instructors told about 
their satisfaction on the field trip saying that their students have come back with various meaningful learning and 
positive attitudes. These findings fully coincide with those of Lai [3]. When students compared the field trips they 
have made before, they expressed this has been more efficient for them because this has been more organized and 
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project-based. Students have also stated that they would be more successful if they have had information about the 
field that they are going to see beforehand. In these field trips, many students have made interviews with the local 
people, listened to their problems without prejudgments and came to know about the physical problems of the 
people and environment they live in.  Other group of  students has been deeply affected by examining the 
geographical formations. As stressed by Lai [3] too in the findings of the field trip, fieldwork has also been an 
educative experience for the instructors, as it has increased their experiences.  
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